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Good afternoon, Chairmen Smucker and Dinniman, and members of the Senate Education
Committee. I am Stinson Stroup, Education Services Manager at the Pennsylvania State
Education Association (PSEA). Thank you for inviting PSEA to present comments on SB 6 — the
Educational Opportunity and Accountability Act. I am pleased to have the opportunity to speak
with you today on behalf of PSEA’s 180,000 members about education accountability and
opportunity in struggling schools.

Prior to joining the PSEA staff, I served as Executive Director of the Pennsylvania Association
of School Administrators for twenty-six years; as an assistant professor of education
administration at Lehigh University for four years, and held a variety of assignments in the
Pennsylvania Department of Education. I was also on the planning committee and was a
founding board member of one of the first “brick and mortar” charter schools in Pennsylvania.
Through this experience, I have come to believe that school reform is very hard work. There are
no magic bullets. There are no easy solutions. But it is emphatically work worth pursuing.
Students in our lowest achieving schools deserve greater support and brighter futures.

PSEA agrees that students in our lowest achieving schools deserve greater support and brighter
futures. We appreciate the opportunity to discuss constructive ways to provide all students with
an education that affirms their value and enhances their future. We do not, however, support SB
6 because it recycles disproven strategies for school improvement that disrupt school
communities rather than strengthen them. Several elements of SB 6 are taken directly from the
Obama Administration’s failed Race to the Top and redesigned School Improvement Grant
programs, both of which required the adoption of costly and disruptive “test and punish”
interventions with scant evidence for success.

Relying on these unproven models of redesign, SB 6 misses the opportunity to take advantage of
current knowledge about effective schools and school improvement.

SB 6 establishes an “Achievement School District” (ASD) of up to 75 of Pennsylvania’s lowest
performing schools. The new structure is confusing and unlikely to accomplish its goals. Rather
than focusing responsibility and resources to help schools improve, it diffuses accountability and
creates new opportunities for finger-pointing. The tools given to the ASD to close the
achievement gap are the blunt instruments of the federal NCLB Act and the Obama
Administration’s four school turnaround models (turnaround, transformation, closure, and
restart). Pennsylvania should not rush to codify these tools in state law when the Obama
Administration itself is awaiting evidence of the models’ effectiveness; implementation reports
commissioned by the U.S. Department of Education have not yet been released. When existing
research has examined elements of the four turnaround models, it shows that these interventions
simply do not work consistently to raise student achievement.

SB 6 would require the use of one of these strategies in every school assigned to the ASD and
authorize their use in every intervention school.

e Authorize charter schools or convert existing schools to charter schools with admission
preference to students in the area served by the school prior to conversion (a component
of restart)

e Replace the principal and at least half of the staff at the school (a component of
turnaround)
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e Contract with a non-profit or for-profit entity to manage the school (a component of
restart)

e Close a school and transfer students to a higher performing school (a component of
closure)

| PSEA is gravely concerned that none of the intervention strategies listed in SB 6 have a
| demonstrated track record of substantially improving student achievement. Indeed, several of
these interventions may make it harder to increase school effectiveness.

This is what the research on each of the proposed interventions tells us.

Authorize Charter Schools. Research has made clear that, on average, students in Pennsylvania
charter schools do no better than students in traditional public schools.! Where charter school
achievement varies from traditional public schools, charter schools are more likely to perform
significantly worse, not better (see Table 1).i Stanford University researchers found that, on
average, the impact of Pennsylvania charter schools on student learning gains was negative for
almost every category of student and school they studied (see Table 2). Among Pennsylvania’s
lowest achieving schools, charter schools are disproportionately represented.! What this means
in practical terms is that charter schools, whatever else their value, simply are not a solution for
large-scale turnaround in struggling schools in Pennsylvania.

Replace the School Principal. Schools serving high concentrations of very poor students often
have a new principal every one to three years," a turnover rate that is substantially higher than in
lower-poverty, higher-achieving schools.” High rates of principal turnover impede schools’
ability, particularly high poverty schools, to initiate and sustain school improvement efforts and
improve student achievement."' Research suggests that it takes up to five years for a school
leader to develop a school-wide vision, improve the teaching staff and focus it on a shared
vision, and implement critical policies and practices to improve achievement."" Persistent churn
among principals makes it hard to implement and sustain meaningful school improvements,
including recruitment and retention of highly effective teachers."! When the principal of a school
leaves, students, on average, achieve less in both reading and math for at least a year, and
schools with chronic principal turnover experience significant cumulative effects. These negative
effects particularly impact underprivileged students.™ Over time, principals tend to transfer out
of struggling schools and into schools that are higher achieving,* but principals who stay longer
in struggling schools tend to be more effective principals.® SB 6 encourages the ASD to replace
the principal in a struggling school, but evidence is clear that replacing a principal can actually
harm a school, since principal turnover negatively impacts achievement.* Rather than replacing
large numbers of school principals, supporting and developing principals’ leadership skills can
be an effective way to change cultures and improve outcomes in struggling schools X

Replace Half of the School Staff. Ineffective teachers can and should be dismissed using
procedures currently established in law. However, setting an arbitrary limit on the percent of
teachers who can remain in a struggling school sets the school up for excessive disruption
through unnecessary staff turnover. Unnecessary staff turnover has several negative
consequences for schools. These consequences are exacerbated for historically underserved
communities and struggling schools, where teacher turnover is already significantly higher than
average. High teacher turnover makes it hard for schools to attract and develop effective
teachers. Consequently, low-income and minority students in struggling schools are more likely
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to be taught by the least experienced, least effective teachers.® High teacher turnover also
makes it especially difficult to sustain school improvement efforts.X" Stability among teachers is
particularly important for low-income students who are especially dependent upon their
teachers.®"! Richard Ingersoll at the University of Pennsylvania points out that replacing teachers,
most of whom leave voluntarily, costs districts about $2.2 billion each year.*"!! This is substantial
money that could be invested in professional growth and development, but instead is diverted to
recruiting, replacing, and inducting new staff. Any arbitrary requirement that a school replace
half of its staff is bound to incur additional unnecessary costs, impose high levels of instability
for students, and deny the school important expertise held by experienced teachers in curriculum,
pedagogy, professional development, and parent and community engagement. Experts in school
improvement assert that a key to school improvement is increasing teacher stability, not
turnover, and investing in the growth and development of an experienced teacher corps. i

Contract with Educational Management Organizations (EMOs). Among schools operated by
EMOs, 95 percent are charter schools. This means that the mediocre results attained by charter
schools (see above) are likely to apply to EMOs. In addition, charter schools managed by EMOs
are significantly more segregated by race, wealth, disability, and language than schools in the
public school district in which the EMO-managed charter school resides.*™ Although the number
of students attending schools managed by EMOs has risen over the last several years, evidence
of EMO effectiveness has not. One study of EMOs in Philadelphia found that students in schools
managed by EMOs did no better than students in district schools, and some schools managed by
EMOs did worse than district-managed schools.™* Although student achievement in EMO-
managed schools has become a topic of intense political and ideological debate, the record, after
more than a decade of research, shows no clear benefit from EMO-managed schools.**

Close a School and Transfer Students to Higher-Scoring Schools. Very little research has
been done on the impact of closing a school and transferring students to other schools. One
research review finds that school closure and student transfer does not result in improved student
achievement and may negatively impact student achievement. The same review finds that school
closures may increase the likelihood of students dropping out and lower graduation rates. In
addition, transfer students can lose important supportive relationships that foster academic
success, and receiving schools may find it hard to receive the new students without additional
resources, support, and time to prepare. ™

A key concern about this strategy is finding proximate schools which are higher achieving that
can accept students assigned from the closed school. This problem seems to be exacerbated by
the concentration of the lowest achieving schools in a single state entity. Placing students from
the ASD nto schools that are substantially higher achieving is only possible if district lines
become porous and the ASD has authority to place students outside of the ASD. This authority is
not addressed in SB 6.

Employ Uncertified Staff. By loosening educator qualification requirements, SB 6 fosters a
structure in which Pennsylvania’s lowest achieving students, in our poorest and most challenged
schools, can be taught by teachers who would be deemed unqualified to teach in higher
performing schools.

Teacher qualifications do make a difference. The fact is that certification brograms foster
important knowledge and skills among teachers. Alternatively certified teachers feel less
prepared than fully certified teachers; and beginning teachers who have had fewer types of
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education coursework and shorter field experiences feel less prepared than teachers with more
comprehensive preparation. ™ Struggling schools already grapple with above-average rates of
uncertified and conditionally certified teachers. Experts in school improvement assert that the
challenge for struggling schools is to attract more qualified teachers, not less qualified ones.™"

Charter schools in Pennsylvania have had the freedom to hire up to one-fourth of their teachers
without certification, and yet students in Pennsylvania charter schools, as we have discussed
above, are on the whole underperforming in both reading and mathematics compared to their
counterparts in district-operated schools. ™ Flexibility to hire uncertified teachers clearly has not
closed the achievement gap.

The Achievement School District Model

In addition to our concerns about the specific interventions outlined in SB 6, PSEA also has
concerns about the overall structure of the proposed ASD Model. Only a small number of states
have attempted to establish an ASD, and even fewer have succeeded. ! Currently, only two
states have adopted an ASD model similar to the proposal in SB 6: Michigan and Tennessee. In
both of these states, the model is controversial, student numbers are declining in takeover
schools, and the initiative has yet to deliver substantial improvements in student achievement.

The Michigan Education Achievement Authority (EAA) was established in 2011 to turn around
failing schools. It began taking over schools in Detroit in 2012. Although the EAA has statewide
authority, to date it has only exercised the authority to take over schools in one district, Detroit.
Three of the 15 schools under EAA authority are charter schools operated by Performance
Academies; the other 12 schools continue to be publicly managed by the EAA. Students in EAA
schools attend a longer school day and year, and students receive individualized learning plans.
Elementary- and middle-school students receive three meals a day at the schools.

The EAA reports that schools under their authority have shown progress, but 2014 state
assessment results tell a different story of academic stagnation and declining enrollment within
EAA schools, as measured by Michigan’s School Scorecard. Data from the Michigan
Department of Education shows that all EAA schools remain among the lowest achieving
schools in the state according to the Michigan Accountability Scorecard, and all EAA schools
lost students between 2012 and 2014, most at a rate faster than Detroit Public Schools as a whole
(see Table 3). In addition to failing to demonstrate improvement in student achievement
measures, the EAA remains highly controversial and polarizing in Detroit and across
Michigan.*"it A growing number of Michiganites have organized to overturn the EAA i

Tennessee’s Achievement School District. Tennessee’s ASD was established as a part of the
state’s successful Race to the Top grant, with $22 million in new funds designated specifically
for the ASD. Its goal is to move struggling schools from the lowest five percent in terms of
student achievement to the top 25 percent within five years. To accomplish this goal, the ASD
has handed over most of its schools to charter operators. Twelve operators currently run charter
schools for the ASD, but more recently, charter operators have been pulling away from the ASD,
including YES Prep, a charter company that was founded by the current superintendent of ASD.
YES Prep said it was pulling out of its agreement to operate an ASD school because of
“inadequate community support in Memphis, an increasing political shift against the ASD, and
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structural challenges in the ASD model.”* Other charter operators also pulled out of
agreements with the ASD this school year, including Green Dot, KIPP, and Freedom Prep.**

Some critics believe that charter operators are pulling out of agreements with the ASD because
the ASD schools are having trouble attracting students. Eight of the 12 schools have lost
substantial numbers of students since transitioning into the ASD. Aspire Coleman, Westside
Achievement, and Cornerstone Prep have each lost at least one-fourth of their student numbers
since transition to ASD charter schools. The average ASD school is only half full (See Table 4),
even though the EAA schools were envisioned as schools that would attract more students.

Student achievement results in ASD have been mixed. At least one analysis of school test scores
before and after ASD takeover found that schools in the ASD aren’t doing measurably better, in
terms of student growth, than before the ASD takeover. In a number of cases, schools were
improving at a faster rate prior to entering ASD. !

Serious questions also have emerged about ASD’s operations: the State Comptroller’s Audit of
the ASD found mismanagement of federal grant funds and other financial irregularities. ™ In
addition, the $22 million grant, which was used to run ASDS’s 30-employee central office,
expires on September 1, 2015. This means that the ASD will need to adopt a new funding
strategy for central administration. il

It is important to note that in both Michigan and Tennessee, the “statewide school district” is not
really statewide. In Michigan, all EAA schools are located in Detroit; and in Tennessee, the ASD
schools are in two districts: the majority in Shelby County (Mempbhis), with a small number in
Metro Nashville Public Schools. Pennsylvania’s proposal to recruit schools from across the state
into the ASD would present unique logistical challenges since the schools would not be centered
in one or two urban areas, as is the case in Michigan and Tennessee.

Improving Struggling Schools: A Way Forward

PSEA believes that instead of recycling unproven Obama Administration strategies and
administering them through an unproven and controversial administrative structure, the
commonwealth would benefit from a focus on research-based promising practices that are more
likely to better serve students attending struggling schools. Frankly, struggling schools aren’t
likely to benefit from a new state agency with a few blunt governance/management tools at its
disposal. Struggling schools need specific and sophisticated interventions focused on
instructional practice that are prescribed to the school based on a detailed diagnosis of challenges
within the school.

To help struggling schools improve, PSEA recommends that the Commonwealth engage in a few
high-leverage strategies to improve student achievement.

Develop a more accurate measure of school effectiveness and use the measure as a
screen to direct further diagnosis. SB 6 would designate schools for takeover based
upon their School Performance Profile (SPP) scores. The problem with using the SPP to
measure school effectiveness is that the SPP score is essentially a measure of poverty, not
of school quality per se. The Center for Evaluation and Education Policy Analysis
(CEEPA) at Penn State found that the percent of poverty in a school explains more than
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70 percent of the difference in SPP scores among open enrollment high schools. ™V As a
matter of fact, “that the vast majority of the differences in SPP scores across schools are
explained by student- and school-characteristics that are not under the control of
educators. In fact, as currently calculated, the SPP scores are more accurate at identifying
the percentage of economically disadvantaged students in a school than at identifying the
effectiveness of a school.”™" Research for Action also researched the relationship
between SPP scores and school poverty measures and reached conclusions that mirror
those of CEEPA X

Creating an ASD, like the one in SB 6, that can dismantle schools based on a flawed and
inaccurate measure of “effectiveness” that more closely measures poverty than school
quality sets vulnerable, high-poverty schools up for inappropriate and hugely disruptive
interventions that are unlikely to improve student learning. Instead of reconstituting
schools based on SPP scores, PSEA recommends the SPP formula be refined to more
accurately reflect salient aspects of the school rather than demographic characteristics of
students or the community. In addition, broad measures of school effectiveness such as
the SPP are most useful as a tool to identify schools that warrant closer examination.
General measures such as the SPP are not capable of illuminating specific challenges and
practices in a given school.

1. Develop a diagnostic system to determine specific needs within schools. State test
scores are not designed to tell a school what they are doing poorly or how to improve.
Consequently, accountability systems, such as the SPP, that emphasize test scores are
likely to set schools on a wild goose chase for higher scores without providing clear
direction on where to run.

Schools need comprehensive diagnostic tools, including self-assessment tools, and
structured data gathering systems to pinpoint the focus of their improvement efforts.
Some schools also need help prioritizing multiple needs and selecting a narrow set of
improvement strategies that are most likely to have a positive impact. As complex
communities, schools each have different needs and need to implement different high-
leverage strategies to improve student learning. These needs could lie in several policy
and programmatic areas, including curriculum and instruction,”" learning time, Vil
new teacher support,” school safety, and parent involvement. ™! It is important to note,
however, that no single intervention will work for all schools because schools each have
different challenges. PSEA’s Solutions that Work provides detailed information about
evidence-based strategies to address specific needs of struggling schools.

e Curriculum and Instruction. Teaching a curriculum that is aligned with state
standards increases student test scores, but aligning curriculum to standards is a
time-consuming and complicated task.! Schools may need targeted assistance to
determine if their curriculum and local assessments are aligned with state
standards, and to develop new curriculum and assessments to fill gaps. Schools
also may need help determining if their curriculum flows logically from
kindergarten to 12th grade.
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» Learning Time. Evidence suggests that — far from creating achievement gaps —
schools do a tremendous job of equalizing learning across high- and low-income
students during the school year, but this cannot offset the unequal learning
opportunities during a child’s out-of-school time. i Schools may need help
coordinating with before- and after-school care providers to make sure all
learning experiences support the grade-level curriculum. Schools also may be able
to adopt simple strategies to increase learning time within the regular school day.

¢ New Teacher Support. Good professional support at the beginning of a teaching
career allows promising professionals to stay in teaching and fully develop their
expertise. Comprehensive support for new teachers can cut attrition rates in
half. " However, success of induction and mentoring programs depends on the
amount and types of support new teachers receive. There are many evidence-
based practices that improve new teacher effectiveness and reduce attrition, but
schools may need assistance in defining key elements of these practices and
administering these practices with fidelity.

e School Safety. One of the most effective strategies to keep schools safe is the
development and implementation of school safety and prevention programs that
support students’ healthy social and emotional development.* But bringing staff,
students, administrators, and parents together in a cooperative effort to maximize
safety i1s complex work. Schools may need information about successful models
to prevent bullying, gang activity, and other issues that put students at risk.
Schools also may need strategies to expand access to counseling, anger
management, and peer-mediation services.

e Parent Involvement. Research shows that some of the most effective strategies for
parents to contribute to student learning come from interaction between parents
and students at home; in particular, parent-child discussions related to school
experiences, the importance of school, and expectations for high school
graduation and post-secondary education are positively associated with students’
academic achievement. Many schools are more familiar with a traditional
model of parent involvement that entails parent-teacher conferences and parent
volunteering in schools, and struggle to support parents effectively with at-home
interactions with students. Some schools may need support to develop
comprehensive parent involvement programs that are most likely to support
student learning.

Several states have developed comprehensive audit tools that provide detailed feedback
to schools and districts about targeted improvement strategies. The ASD proposed by SB
6 does not have any mechanism to provide this kind of diagnostic or prescriptive
information to struggling schools. Education program audit systems developed by states
such as Massachusetts and school inspectorates such as those in the United Kingdom and
The Netherlands provide important information to all schools about where to target
improvement strategies and how to develop more effective programs.
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2. Foster stable, effective leadership. Principals need to stay and grow in schools where
they are needed most. To do this, working conditions need to foster principals’
professional learning, and principals need to foster teachers’ professional learning.
Healthy leadership environments also distribute leadership across a school community.
We are heartened by the experience of the Annenberg Distributed Leadership Project in
beginning to turn around low performing schools. The project began with the premise
that building instructional leadership capacity in a school-wide endeavor. Working in
both district-operated and charter schools in the School District of Philadelphia and
schools in the Archdiocese of Philadelphia, the project recruited team members from
across the school, provided principals and teachers with intense professional development
focused on instruction; and empowered them to collectively solve problems they
identified in their schools. Distributed leadership makes the school less dependent on one
(charismatic) leader, and more likely to sustain capacity in buildings with high staff
turnover. Initial results were very promising X"

xlvii

3. Use test scores as a trigger to review school practice, not as a weapon to punish
schools. Effective schools have instructional coherence — where standards, curriculum,
instructional materials, assessments and pedagogy all align vertically and horizontally
across grades and content areas. Struggling schools often have incomplete, disjointed, or
incoherent instructional systems. The commonwealth could provide tools and services to
ensure all schools have a coherent instructional system, including a curriculum audit that
looks for completeness of the curriculum, adequacy of instructional materials, and
curricular alignment. Test scores could also signal professional development needs for
educators, and state oversight can help struggling schools find time for professionals to
work collaboratively on issues related to instructional improvement.

4. Expand early childhood education. A growing body of research, most prominently
authored by University of Chicago economist James Heckman, makes the case for
investing in early childhood education, particularly for disadvantaged children.X* Early
childhood education is critical to closing student achievement gaps because disparities in
student learning begin well before kindergarten. Students from advantaged families tend
to arrive at school with substantially higher levels of school readiness, more advanced
social skills, and more positive approaches to learning. Conversely, students entering
kindergarten from low-income families demonstrate as much as a 60 percent lower
knowledge in reading, mathematics, and general knowledge than students from wealthier
families.! Intervening early to close these gaps is more likely to succeed at lower costs.
Both grade retention and special education referral rates are consistently and significantly
lower among at-risk students who attended high-quality pre-kindergarten programs than
among those who did not."! Already, two states with widely available public preschool
programs, Oklahoma and Georgia, have confirmed that students participating in the
programs have made gains on almost every academic measure." For example, students
in Oklahoma’s universal pre-K had a 53 percent gain on letter and word identification test
scores and a 26 percent gain in spelling scores. Similar outcomes were found in a five-
year study of pre-K programs across five states: large improvements in letter awareness,
math skills, and vocabulary ¥
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5. Develop strategies to racially and socioeconomically integrate schools. Integration
benefits all students, not only students of color or students living in poverty."¥ The inverse
is also true: segregation has a negative effect on almost every part of school that
matters.™! The Civil Rights Project at UCLA has issued a report looking specifically at
growing levels of school segregation in Pennsylvania with recommendations for
addressing this critical problem.™ One of the most challenging aspects of school
segregation in Pennsylvania is that much of the segregation, both racial and economic,
exists between districts, not within districts. Economic segregation has an impact not only
on the diversity of students in a school but also on the resources available to educate
those students. This is one reason that a robust and equalizing state funding formula is so
important. In other words, our schools are segregated because our districts are segregated.
This makes integration a much greater challenge. Recommendations for integration from
the Civil Rights Project include the development of inter-district programs and incentives
for voluntary district mergers.

Again, thank you for the opportunity to testify today. PSEA looks forward to working with
all of you and the Department in the coming months to develop a proposal to build a strong
foundation for academic success in our lowest achieving schools.
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Table 1: Performance of Pennsylvania Charter Schools 2007 - 2010 Compared to
Pennsylvania Average VCR Learning Gains

Subject Percent of Charter Percent of Charter Percent of Charter
Schools Significantly Schools not Schools Significantly
Better than Matched Significantly Different | Worse than Matched
VCR than Matched VCR VCR
Reading 30 30 39
Mathematics 25 28 46

From: The Center for Research on Education Outcomes (CREDO). 2011. Charter School

Performance in Pennsylvania. p. 7.

http://credo.stanford.edw/reports/PA%20State%20Report 20110404 _F INAL.pdf

Table 2: Summary of Statistically Significant Findings for Pennsylvania Charter Schools

Compared to the Average Learning Gain for VCR students in Feeder Schools

Reading

Pennsylvania Charter Students

Brick and Mortar Charters

Cyber Charters

Elementary Charters

Middle School Charters

Multi-level Charters

Charter Schools Age 1-2 Years

Charter Schools Age 3-4 Years

Charter Schools Age 5-6 Years

Charter Schools Age 7-8 Years

Charter Schools Age 9 or More Years

First Year Enrolled in Charter School

Math

10
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Second Year Enrolled in Charter School

Third Year Enrolled in Charter School

Black Charter School Students

Hispanic Charter School Students

Free/Reduced Lunch Charter School Students

Special Education Charter School Students

English Language Learner Charter School
Students

Retained Charter School Students

From: The Center for Research on Education Outcomes (CREDO). 2011. Charter School
Performance in Pennsylvania. p. 21.
http://credo.stanford.edu/reports/PA%20State%20Report 20110404 FINAL.pdf
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Table 3: Changes in Student Enrollment and State Report Card Percentile Ranking in
Michigan’s EAA Schools: 2012-14

State | Numbe State | Numbe State | Numbe State Percent
Report rof Report r of Report rof Report | Change
School Card Studen Card Studen Card Studen Card in
Percenti | ts 2012 | Percenti | ts 2013 | Percenti ts Percenti | Student
le le le le Enrollme
Ranking Ranking Ranking 2014 Change nt
2012 2013 2014
2012-14
Brenda 1 853 3 888 6 753 +5 -12
Scott
Academy
Burns 4 570 1 597 0 376
Elem/Midd
le
Law 9 772 5 635 1 518
Elementar
y
Mary M. 2 804 3 845 2 649
Bethune
Elem/Midd
le
Nolan 3 576 1 501 1 434
Elem/Midd
le
Phoenix 1 456 0 372 0 296
Elem/Midd
le
Central 0 840 3 596 6 452
Collegiate
Academy
Denby 0 1,206 1 923 3 727
High

School

12




PSEA Testimony — Education Opportunity and Accountability Act May 13, 2015

Ford High 0 1,027 0 702 0 526
School

Mumford 0 1,033 2 1,110 1 877
High
School

Pershing 0 846 2 724 3 512
High
School

Southeaste 0 1,180 4 790 1 398
rn High
School

Stewart - 491 0 430 1 331
Elementar

y

Murphy - 601 1 483 2 321
Elementar

y

Trix -- 416 1 363 5 355
Elementar

y

Detroit 70,326 - 50,172 - 49,870 - -29
City
Schools

Source:
https://www.mischooldata.org/DistrictSchoolProfiles/ReportCard/EducationDashboard.aspx

13
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Table 4: Enrollment in ASD Schools Compared to Enroliment at Time of Takeover

May 13, 2015

Aspire Coleman

Aspive Handey 2t and £3
Cornersione Prep
Corning Ackievement
Fairtey High

Frayser Achigverneny
Georgian Hitls Achievement
Humes Prep

Kiondike Prep

MLK J5, Coliegiate Prep
Westside Achievament

Whitney Achievement

# Current B

ASD Enroliment Gaps

I e
=
B

—
Y 5575 ‘
I

G 100 208 30G 4050 00 20y EL BGG 900 1000 1100 120G 1308

Ml Encoil at Time of Takeover ¢ 14-13 Yarget Envoliment Gap 8 School Building Capacity Gap

Smbwood Prstict et TH Deparinent of Sdusaten

31400 150D

From: http://tn.chalkbeat.org/2015/04/21/ charter-schools-scramble-for-students-in-memphis-as-

options-grow-and-enrollment-dwindles/#.VUpRH_1Viko
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